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Pupil premium strategy statement — Bourne
Community College

Before completing this template, read the Education Endowment Foundation’s guide
to the pupil premium and DfE’s pupil premium guidance for school leaders, which
includes the ‘menu of approaches’. It is for school leaders to decide what activity to
spend their pupil premium on, within the framework set out by the menu.

All schools that receive pupil premium are required to use this template to complete
and publish a pupil premium statement on their school website by 31 December every
academic year.

If you are starting a new pupil premium strategy plan, use this blank template. If you
are continuing a strategy plan from last academic year, you may prefer to edit your
existing statement, if that version was published using the template.

Before publishing your completed statement, delete the instructions (text in italics) in
this template, and this text box.

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils. It outlines our pupil premium strategy, how we
intend to spend the funding in this academic year and the outcomes for disadvantaged
pupils last academic year.

School overview

Detail Data

Number of pupils in school 699

Proportion (%) of pupil premium eligible pupils 29.3% (205) including
service
23.9% (167) excluding
service

Academic year/years that our current pupil premium 2025-2028

strategy plan covers (3-year plans are recommended —
you must still publish an updated statement each
academic year)

Date this statement was published December 2025
Date on which it will be reviewed Summer 2028
Statement authorised by Janet Murray-Brown

Rebecca Toogood
Pupil premium lead Ryan Acquah



https://educationendowmentfoundation.org.uk/education-evidence/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/using-pupil-premium
https://assets.publishing.service.gov.uk/media/65cf69384239310011b7b91f/Using_Pupil_Premium_-_Guidance_for_School_Leaders.pdf
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Governor / Trustee lead Joanna Hughes

Funding overview

Detalil Amount

Pupil premium funding allocation this academic year £171,350

Pupil premium funding carried forward from previous years | £0
(enter £0 if not applicable)

Total budget for this academic year £171,350

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year
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Part A: Pupil premium strategy plan

Statement of intent

Bourne Community College is an inclusive comprehensive School with the advantage
of having a Trust School Status; we benefit from the support of our Trust Partners from
Chichester University, Chichester College, Chichester District Council, Thorney Island
Military Base and the New Life Church. We ensure that our pupils' needs, not labels,
drive strategy with equity at the heart of our work. We aim to ensure that our students
from disadvantaged backgrounds have the same educational opportunities as the rest
of the cohort. We ensure that our disadvantaged students are a priority in our ongoing
pursuit of equal opportunities with a relentless drive to pursue excellence in character
and in learning.

Our vision is ‘to be the best version of ourselves’ and laying the foundations to ensure
that we close the attainment gap for our disadvantaged students by continuing to
promote our values and ethos. We aim to pursue excellence in character and learning;
encourage our students to aim to be the best version of themselves. Progress of our
disadvantage students is a central strand of our school development plan.

At Bourne Community College our aim is to use the Pupil Premium funding to support
disadvantaged students to make good progress and achieve high attainment in line
with their peers. To provide an enriched curriculum that ensure disadvantaged students
not only develop essential life skills, but also expand their cultural capital through a
wide range of opportunities and enrichment experiences.

Quiality first teaching is at the centre of our approach, ensuring both the curriculum and
assessments are responsive to the varying needs of disadvantaged students. This is
proven to have the greatest impact on closing the disadvantage attainment gap and at
the same time will benefit non-disadvantaged students. We use research-informed
strategies, such as the EEF recommendations, Rosenshine Principles, SSAT
Embedding Formative Assessment and Durrington research school, to embed and
sustain quality first teaching.

Our whole school strategy is designed to improve literacy, attendance, progress in
English and maths, behaviour, and lesson engagement.

Outlined in the rationale below are details of how we will identify barriers to success
and ensure research-informed solutions are implemented to boost the success of
disadvantaged students
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Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1: Attendance

Students entitled to Pupil Premium are more likely to have lower
attendance to school and higher rates of persistent absence. We
recognise this vital links between attendance, social well-being and
outcomes.

24/25 PP attendance (85.%) gap to their non-PP (91.6%) peers = 6.3%

In academic year 24/25 PP students exhibited a persistent absence
rate that was 12% higher than that of their non-Pupil Premium peers

2: Literacy
and reading

Analysis of assessments from Wrat5, STAR reading and CAT scores,
identified a significant number of disadvantaged students in years 7-10
have a below chronological age related reading ability. This will impact
their progress in all subjects.

3: Attainment

4+ English and Maths attainment of disadvantaged students is 27%
lower than that of their non-disadvantaged peers.

Likewise the 5+ English and Maths basic measure shows a 26%
difference between Disadvantaged students and their non-
disadvantaged peers.

Nationally, the attainment gap in English and Mathematics for
disadvantaged students remains a persistent challenge. Our schools
outcomes currently sit below national averages, reinforcing the need
for this area to remain a core strategic priority. By strengthening
attainment in these key subjects, we aim to ensure that all
opportunities and future careers remain fully accessible to our most
disadvantaged students.

We aim to diminish the attainment gap through high quality first
teaching for all

https://explore-education-statistics.service.gov.uk/find-statistics/key-
stage-4-performance/2024-25

4: Behaviour

Analysis of suspension behaviour data from 2024-2025 suggest Pupil
Premium students are more likely to be excluded then their non-Pupil
Premium peers



https://explore-education-statistics.service.gov.uk/find-statistics/key-stage-4-performance/2024-25
https://explore-education-statistics.service.gov.uk/find-statistics/key-stage-4-performance/2024-25
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school journey.

5: We are incredibly proud of our enrichment offer both inside and
Relationships, | outside of the classroom. Observations and student discussions
belonging however suggest that our Pupil Premium students are less likely to
and take part in the extra enrichment activities.

enrichment We are committed to ensure that Pupil Premium students are
continually offered and guided towards suitable
opportunities/experiences and that their parents are engaged on their

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Achieve and sustain improved attendance
for all students, particularly our
disadvantaged students.

Improved overall attendance of all
students

Gap between overall attendance of
disadvantaged students compared
to non- disadvantaged students is
reduced and in-line with National

Decrease in the percentage of
students who are persistently
absent.

Gap of persistent absence
between disadvantaged and Non-
disadvantaged students’ decrease
and in-line with National

Identified Disadvantaged students
chronological reading and literacy age
increase by 12 months on average based
on WRATS test scores

Data from the WRATS5 test after 6
week tailored Lexonik intervention
shows that on average
disadvantaged students reading
and literacy age increases by 12
months.

Teachers should also recognise
this improvement through lesson
engagement, student confidence
and book looks.
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Improved progress and attainment for
disadvantaged students across the
curriculum and GCSE results

2025 - 2026 GCSE

Comparison of historical internal
assessment data and KS4 outcomes
demonstrate the closing of the attainment
gap for Disadvantaged students.

Disadvantaged students to experience
excellent teaching in Maths and English
and therefore achieve good attainment in
both the 4+ and 5+ basics measure.

- Attainment of disadvantaged
students in the 4+ and 5+ basics
measure shows a year on year
improvement.

Reduce the number for Fixed Term
Suspensions for Pupil Premium students

- Behaviour data for 2025 — 2026
shows a decrease in FTS for all
students and in-Line with National
averages

- Increase number in positive points
awarded to Pupil Premium
students year on year

- Positive postcards sent home to
help build positive relationships

Support disadvantaged students to engage
fully in school life and encourage them to
access opportunities for enrichment readily
and with enthusiasm.

- Disadvantaged students are
proportionally represented in
enrichment activities such as wider
reading schemes, more able
events, trips and the Student
Movement

- Improved attendance and
engagement from disadvantage
parents at all parent evenings

All disadvantaged students will benefit
from C.E.I.LA.G. (Careers Information
Advice and Guidance) activities which
broaden knowledge of careers and ensure
informed choices as to the next steps of
their learning journey from year 7

- Disadvantaged students fully
participate in school’s careers
programme

- Disadvantaged students have at
least two independent careers
interviews at KS4 to maintain high
aspirations for the future.
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Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 60,000

Activity Evidence that supports this approach Challenge
number(s
)
addresse
d

CPD Delivery of CPD will ensure that staff members are 2,3,4

SSAT informed of the importance of AFL and individualised

embedding instructions in order to support all learners and especially

formative those who are disadvantaged.

assessment | Our First class service provision for Disadvantaged

to support students ensures there is a common strategy across the

quality first school involving seating plans, feedback and questioning.

teaching Embedding formative assessment +2 months

across the

https://educationendowmentfoundation.org.uk/projec

school. ts-and-evaluation/projects/embedding-formative-
All teachers | 3ssessment

provided with

a toolkit of . _

strategies to https_.//www.ssatl_Jk.co.uk/cpd/teachlnq-and-

check for learning/embedding-formative-assessment/
understandin

g

Literacy Disciplinary literacy supports improved literacy across the | 2 ,3,4
Targeted curriculum by focussing on subject specific vocabulary.
vocabulary EEF Literacy in Secondary schools

Instruction in | https://educationendowmentfoundation.org.uk/education-
all subjects | evidence/quidance-reports/literacy-ks3-ks4

with a focus

on tier 2 and

3 vocabulary

Whole school | https://educationendowmentfoundation.org.uk/news/eef- 2,34
literacy and blog-reading-comprehension-simple-and-brilliantly-
reading focus | complex

Reading comprehension and reading for pleasure
strategies focus on students understanding of text. They
teach a range of techniques that enable students to
comprehend the meaning of what is written.



https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/embedding-formative-assessment
https://www.ssatuk.co.uk/cpd/teaching-and-learning/embedding-formative-assessment/
https://www.ssatuk.co.uk/cpd/teaching-and-learning/embedding-formative-assessment/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/news/eef-blog-reading-comprehension-simple-and-brilliantly-complex
https://educationendowmentfoundation.org.uk/news/eef-blog-reading-comprehension-simple-and-brilliantly-complex
https://educationendowmentfoundation.org.uk/news/eef-blog-reading-comprehension-simple-and-brilliantly-complex
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Furthermore, the English curriculum is designed to
include a library lesson at KS3 where disadvantaged
students are prioritised with their reading to an expert and
completing their comprehension understanding through
accelerated reader and star reader.

Research shows that students who are Free School
Meals receive greater benefit from phonics interventions
and approaches. Likely to be a result of the explicit
instruction in the support provided.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics

+5 Months

Retention

Sustained
staffing
provision for
our specialist
TA’s who
deliver
English,
Maths and
literacy
intervention

Intervention +4months

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions

2 and 3

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £ 70,000

bespoke
reading and
literacy
interventions
through
Lexonik

affected by higher absences and lower attainment rates
on average when compared to their peers. This means
there is likely to be more gaps in their learning and
understanding.

Targeted reading and literacy intervention and providing
targeted instructions and tasks will help support this
development of learning

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/individualised-
instruction

EEF individualised instruction and intervention +4
months

Activity Evidence that supports this approach Challenge
number(s)
addressed

Targeted and | Disadvantaged students may be more likely to be 2,3,4,5



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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Reading comprehension strategies can have a positive
impact on students’ ability to understand a text, and this is
particularly the case when interventions are delivered
over a shorter timespan.

Reading Comprehension

Tutor time The evidence indicates that, on average, students make | 2,3
intervention two additional months' progress per year from extended
school time and in particular through the targeted use of
before and after school programmes. There is some
evidence that disadvantaged students benefit more,
making closer to three months’ additional progress.
EEF- Extending school time
Specialist Targeted intervention based on gaps in students 3,2
teaching and | understanding and effective evidence-based strategies
small group | such as retrieval practice will enhance student learning.
intervention
supp_?_rt, I https://educationendowmentfoundation.org.uk/support-
specitically for-schools/school-planning-support/2-targeted-academic-
for Maths
. support
and English.
Academic Some evidence suggests that some students from 1,3,4,5,
mentoring disadvantaged backgrounds show low engagement with
or have low expectations of schooling. Academic
mentoring interventions may be more beneficial for these
students, as the development of trusting relationships
with an adult or older peer can provide a different source
of support.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/mentoring
EEF Mentoring +2 months
#NeuroNinja 3

(external
neuroscience
coaching
from Action
Your
Potential) will
provide both
year group
and small
group
support via
their
#NeuroNinja

Metacognition and self-regulation approaches support
students to think about their own learning more explicitly,
often by teaching them specific strategies for planning,
monitoring and evaluating their learning. Can also be
used to support disadvantaged students during their
exam period

Metacognition and self-regulation have very high impact
for low cost based on extensive evidence from EEF

Metacognition



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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Programme
(KS4)
Supporting
children and
young people
across
school
including
their parents
and carers |

C.E.LA.G. Raising aspirations and educating students about 3,5
(Careers different career paths will allow students to find out about
Information career that they may not have seen within their own
Advice and family setting. Furthermore evidence shows that one to
Guidance) one tuition is effective and can contribute up to 4 months
Programme additional progress. We therefore prioritise
disadvantaged students having one to one careers
advice.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/one-to-one-tuition
EEF one to one tuition +5 months
Provision of Through observations and staff feedback, disadvantaged | 5
resources students participation in practical subjects is often
and exam hampered by lack of equipment. In order for students to
preparation experience the full entitled curriculum, students who are

unable to provide equipment will have it provided. This
ranges from Food Tech ingredients to gum shields. The
support in provision improves student belonging in the
school.

https://educationendowmentfoundation.org.uk/education-
evidence/leadership-and-planning/supporting-
attendance/build-a-culture-of-community-and-belonging-
for-pupils

Furthermore our data shows on average that our
disadvantaged students are less likely to complete their
homework and revision in comparison to their non-
disadvantaged peers. This could often contribute to gaps
in understanding and or anxiety around exam times due
to lack of revision. Out tailored homework clubs before
and after school offer supportive intervention space for
students not only to complete their homework but again
increase that sense of belonging.

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkitthomework

EEF homework and revision + 5 Months

10



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/build-a-culture-of-community-and-belonging-for-pupils
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
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Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £ 40,000

Activity Evidence that supports this approach Challen
ge
number
(s)
addres
sed

Ensure that | Feedback from Local Authority PRV and everyone achieves 1,3,4,5

a whole project collaboration with other local schools support the view

school that “we must ensure that our pupils needs not labels drive

vulnerabilit | strategy”

y index (V1)

is likely to

provide a

support for

disadvanta

ged

students

Leaders of | Universal and specific behavioural approaches can positively 4

years and | impact student progress and attainment

tutors focus | https://educationendowmentfoundation.org.uk/education-

on evidence/teaching-learning-toolkit/behaviour-interventions

Monitoning | eep pehaviour interventions +3 months

disadvanta

ged student

behaviour

and

implement

behaviour

intervention

s to support

attainment

Enrichme Research has shown that on average, students make three |5
nt additional months progress per year from extended enrichment
opportuniti activities. Some research suggest that this progress may be

es greater than three months for disadvantaged students.
Improve https://educationendowmentfoundation.org.uk/education-
number of evidence/teaching-learning-toolkit/extending-school-time
disadvant EEF extended school hours +3 Months

aged

students

taking part

11



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
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in An increase in disadvantaged students participation in extra-
enrichmen | curricular activities will also develop students physical, mental
t activities and social well-being.
Ensure https://educationendowmentfoundation.org.uk/news/healthy-
disadvant minds-analysis-of-health-outcomes-
age published?utm_source=/news/healthy-minds-analysis-of-
students health-outcomes-
have published&utm_medium=search&utm campaign=site_search
equitable &search_term=healthy
access to EEF Healthy Minds
?rirantge of https://epi.org.uk/publications-and-research/access-to-extra-
ps 10 curricular-provision-and-the-association-with-outcomes/
enhance ..
cultural Education institute
capital
Ensure
fair
represent
ation from
our
disadvant
aged
students
in out
Student
Movement
and More
Able
programm
es
Booking slots will be opened up earlier for disadvantaged 1,5
To parents to select preferred appointment times.
improve Parental Engagement
PP Using text message prompts and emails to improve parental
student’s engagement.
parent/s Texting Parents- EEF
engage
with
parents
evening
events
each year
Attendanc 1
e officers Evidence suggests that the more time a student is absent
to Improve | from school, the lower their attainment will be. Among pupils
attendanc | with no missed sessions in KS4, 83.7% achieved grade 9 to 4
fe with a in English and Maths compared to 35.6% of pupils who were
ocus on

persistently absent.

12



https://educationendowmentfoundation.org.uk/news/healthy-minds-analysis-of-health-outcomes-published?utm_source=/news/healthy-minds-analysis-of-health-outcomes-published&utm_medium=search&utm_campaign=site_search&search_term=healthy
https://educationendowmentfoundation.org.uk/news/healthy-minds-analysis-of-health-outcomes-published?utm_source=/news/healthy-minds-analysis-of-health-outcomes-published&utm_medium=search&utm_campaign=site_search&search_term=healthy
https://educationendowmentfoundation.org.uk/news/healthy-minds-analysis-of-health-outcomes-published?utm_source=/news/healthy-minds-analysis-of-health-outcomes-published&utm_medium=search&utm_campaign=site_search&search_term=healthy
https://educationendowmentfoundation.org.uk/news/healthy-minds-analysis-of-health-outcomes-published?utm_source=/news/healthy-minds-analysis-of-health-outcomes-published&utm_medium=search&utm_campaign=site_search&search_term=healthy
https://educationendowmentfoundation.org.uk/news/healthy-minds-analysis-of-health-outcomes-published?utm_source=/news/healthy-minds-analysis-of-health-outcomes-published&utm_medium=search&utm_campaign=site_search&search_term=healthy
https://educationendowmentfoundation.org.uk/news/healthy-minds-analysis-of-health-outcomes-published?utm_source=/news/healthy-minds-analysis-of-health-outcomes-published&utm_medium=search&utm_campaign=site_search&search_term=healthy
https://epi.org.uk/publications-and-research/access-to-extra-curricular-provision-and-the-association-with-outcomes/
https://epi.org.uk/publications-and-research/access-to-extra-curricular-provision-and-the-association-with-outcomes/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/projects-and-evaluation/projects/texting-parents
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disadvant Absence and attendance: GOV
aged
students.
Embeddin
g
principles
of good
practice
set out in
DfE’s
Improving
School
Attendanc
€ advice.

[1,2,5]

Family Social and emotional learning approaches have a positive 15
Support impact, on average, of 4 months’ additional progress in
Officer to academic outcomes over the course of an academic year.
ensure PP Social and Emotional Learning

students
are
provided
with timely
support.

ELSA Head teachers and ELSAs across the country report that 1,4,5
(Emotiona ELSA interventions have a positive impact on individual

| Literacy students’ behaviour, emotional well-being and relationships.
Support Social and Emotional Learning

Assistant)
to support
targeted
students
to improve
wellbeing,
self-
esteem,
behaviour,
emotional
and
friendship
issues.

Family Our family support worker supports a wide range of students | 1,5
support and families from disadvantaged backgrounds to offer support
worker in with several issues, including financial support, mental health

school to and housing. Also working closely with external agencies for

work with families needing support in accessing education.

families to EEF- Parental engagement

gggge the EEF- Social and Emotional Learning

13


https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://explore-education-statistics.service.gov.uk/find-statistics/the-link-between-absence-and-attainment-at-ks2-and-ks4
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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between
home and
school.

14
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Due to a change in staffing and therefore strategic approach we are reviewing
academic years 23-25 and implementing a new 3 year strategy from Dec 2025- 2028.

Over the past two years, our Pupil Premium strategy has centred on a clear and
consistent priority: ensuring high-quality teaching for all students. We have continued to
invest in staff development through a structured programme of CPD rooted in the
science of learning, with a particular focus on strengthening formative assessment
practices. This work has supported teachers to better diagnose need, adapt instruction
and provide timely, effective feedback—improving the classroom experience for
disadvantaged learners while raising standards across the school.

A success of the strategy has been the improvement in attendance for our disadvan-
taged cohort. Attendance for students eligible for Free School Meals has risen by 4%,
reflecting the impact of strengthened pastoral systems, targeted support, and increased
engagement with families. Improving attendance remains a central priority, but these
gains demonstrate meaningful progress.

Basic attainment in English and Maths continues to be an area of sustained focus. Ear-
lier intervention in reading and literacy—patrticularly in Key Stage 3—has been ex-
panded to ensure students are equipped with the foundational skills required to access
the full curriculum. Our attainment data shows encouraging movement in key bench-
marks: the combined 4+ measure is up 2% from 2023 and 5% compared with 2024
outcomes. However, the Pupil Premium Attainment 8 score shows a decrease across
this period, signalling the need for continued targeted academic intervention and re-
fined approaches to curriculum sequencing and support.

Beyond academic metrics, student voice indicates a positive trajectory in the well-being
of Pupil Premium students. They report feeling safe, having trusted adults within the
school, and holding clear aspirations for the future. This feedback reflects the impact of
our pastoral structures and the emphasis we place on relationships, resilience, and
personal development.

Enrichment data further demonstrates strong equity of access. Participation in extra-
curricular activities, school trips, and the student leadership movement shows repre-
sentation from Pupil Premium students that is proportionate to the wider cohort. This
breadth of engagement supports a deeper sense of belonging, helps build cultural capi-
tal, and contributes to students’ personal growth and confidence.

Finally, our post-16 destination data shows that disadvantaged students are progress-
ing into a wide range of colleges, sixth forms, and apprenticeship pathways. These
destinations reflect strong and rising aspirations, supported by high-quality careers
guidance and personalised mentoring.

Overall, our two-year strategy has driven meaningful impact while highlighting areas for
further refinement. We remain committed to ensuring that every disadvantaged student
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receives the support, opportunities, and high-quality teaching they need to thrive—both
in school and beyond.
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Further information

Additional activity

Our pupil premium strategy will be supplemented by additional activities that will include:

+ embedding more effective practice around feedback following the implementation
of the whole school SSAT program. EEF evidence demonstrates this has signifi-
cant benefits for students, particularly disadvantaged students.

« offering a wide range of high-quality extracurricular activities to boost wellbeing,
behaviour, attendance, and aspiration. Activities such as The Duke of Edinburgh’s
Award, STEM club, Green powered car, annual school production and regular
sporting fixtures will focus on building life skills such as confidence, resilience,
and socialising. Disadvantaged students will be encouraged and supported to
participate.

To encourage maximum attendance and build self-confidence, we will provide financial
support for music lessons and educational trips for our disadvantaged students. This will
allow them the same curriculum opportunities as their peers and help boost self-esteem,
self-worth and confidence.
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