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Our Mission:

To ensure every student achieves great ontcomes to flonrish and be
successful

To have high expectations of all staff and students

To respect those in our community locally, nationally and
internationally

Our Vision:

To be the school of choice and the Learning Hub for the locality

Our Values:

Our values respect the charter of the UNICEF rights of the Child
and onr Bourne 1D mirrors this.

We gained GOLD status as a rights respecting School and are
building on this great achievement.

Our strap Iline:
Aspiration, Innovation, Motivation



Teaching and Learning Policy
‘Every child has the right to an education’ Article 28 - UNCRC

Learning and Teaching: Why We Exist as a College

Introduction

This policy reminds us of the reasons for the existence of the College and the criteria by
which we are judged. It is focused on the needs of students. The policy is revised each year
to incorporate newly learnt good practice and is reflected in the college’s strategic plan.

The policy is driven by our Vision Statement: it is our vision to be an outstanding school and the
Learning Hub for the locality.

Our Mission Statement is also a driving factor behind this policy:
e To ensure every student develops their potential to flourish and be successful.
e To have high expectations of all staff and students
e To respect those in our community locally, nationally and internationally.

With this in mind, our Teaching and Learning is based on our three core principles which have
paramount importance to student progress in our College: Aspiration, Innovation, Motivation.

Key Learning Principles

e Aspiration: There is no limit to achievement and learning — intelligence can be developed.

e Innovation: Our curriculum is based on building up a set of knowledge and skills which are
key to the personal development of our students.

e Motivation: We have high expectations of our students and we understand that each
student must know what to do in order to improve and how to do it.

Key Teaching Principles

e Aspiration: Using questioning effectively to help students aspire to develop their
responses. Develop independence in learning through well-designed, supportive lesson
activities.

e Innovation: Planning for progress using progress bars as a guide for all learning activities.
Teach to the top and have high expectations that students will aim for this.

e Motivation: Quality and timely intervention and feedback to support students to continually
improve their practice. Use differentiated approaches as necessary to scaffold, allowing all
students to achieve.



Our Teaching and Learning Charter

We have designed our Teaching and Learning Charter to ensure that all lessons are have high
expectations and challenge for our students. We include key principles in every lesson which
research has shown can support and accelerate student progress. We believe that all learning
time should be used to maximise student progress and teachers should plan lesson time (using a
Progress Bar) to ensure this.

Pedagogy Principles for Every Lesson
Ensure highly effective learning by:

Progress Bars
and Talking about
Learning

Progress Bars should be displayed in all lessons. They are a way of breaking down
success criteria into phases which show the learning journey of the lesson. The
criteria on the Progress Bar should be based on curriculum skills and knowledge.
The key is that students can articulate their learning and where they are in their
learning journey. It is helpful if the progress bar is displayed throughout but it needs
to be revisited and referenced regularly to check progress.

Daily Review

A recall activity should be planned in every lesson. Metacognitive studies show the
more often information is recalled, the more likely it is to become stored in long-
term memory. Regular interleaving leads to effective lifelong learning.

Promote
independent
thought

We use a range of STEM Thinking Skills Strategies to promote independent
thought for learning. We encourage students to think explicitly about their learning
and the processes they are undertaking in order to learn content or skills. We
provide the tools to encourage students to become self-regulated learners.

Teach to the top
and Scaffold /
Model to Support

Every lesson should challenge students. We aim high and then support them to
achieve. We break up learning into chunks & provide structures as necessary to
support with each chunk. Modelling should be used to show how an expert
approaches tasks and, where appropriate, commentary provided as to the thinking
and metacognitive processes involved. Modelling is used to lift the veil on hidden
thinking, to demonstrate and break down step-by-step procedures, to provide
excellent examples for students to emulate.

Promotion of
Literacy

A range of strategies can be used to promote literacy: Reading aloud, Reciprocal
Reading, Challenging poor oracy, word maps, modelling terminology, full sentence
answers, writing structures and frames.

Assess, Plan, Do,
Review

Feedback to students is highly important. This is the way in which they know how
far they are making progress in line with success criteria and how this relates to
their individualised target grades for the subject. Students should get a balance of
written and verbal feedback from all subjects. Our Feedback and Assessment
Strategy outlines the expectations for this in further detail. Students are expected to
act on the feedback they are given and time is provided for this.

As a result of teachers’ knowledge of individual needs and AfL, appropriate and
effective support and challenge intervention should be designed and implemented,
addressing misconceptions where necessary.

For further information on our Teaching and Learning Charter, please see appendix two.




Supporting Learning

Summative Assessment

e At three points in the year, teachers are expected to input a Current Grade, a Forecast
Grade plus an Attitude to Learning grade to Go4Schools, our online data platform.

e Departments have summative and formative assessment opportunities written into
Programmes of Study which contribute evidence for these grades.

Home Learning

e We are a homework school. We regularly set and check homework in line with our policy
(see appendix one).

e Home learning is a vitally important way that students can embed or pre-learn the
knowledge and skills they are introduced to in lessons.

e Support with homework is available for students who need it. Students should speak with
their subject teacher a reasonable time before the homework is due in in order to gain
advice on the support available.

e Non-submission of homework will result in negative behaviour points. Likewise, consistent
submission of good homework will be rewarded with achievement points.

Cross Curricular Learning and Transferable Skills

e We regularly review our curriculum offer to ensure it is as suitable, challenging and
engaging as possible for our students.

e We have a cross-curricular map which is shared amongst departments. This should be
utilised when planning in order to maximise on cross-curricular opportunities.

e Transferable skills such as Literacy, Numeracy and ICT should be referred to explicitly
across the curriculum and opportunities to encourage students to develop these should be
planned into lessons as appropriate.

Students with Special Educational Needs (SEN) and the More/Most Able
e We have high expectations of all of our pupils.
e As detailed in our SEN Policy, All pupils benefit from ‘Quality First Teaching’: this means
that teachers expect to assess, plan and teach all pupils at the level which allows them to
make progress with their learning.

e In addition, we implement some focused interventions to target particular needs and skills.
The SEN Policy outlines this in further detalil.

Recognising achievement
e We believe that when a student achieves well, they should be celebrated and, if
appropriate, rewarded.
e We have clear guidelines for student rewards as outlined in our Behaviour for Learning
Policy. Teachers should be adding positive points to our SIMS learning platform. As these
accumulate, students will receive certificates for reaching certain goals.

e Alongside this, we run Celebration Assemblies and Awards Evenings within the school
year.

Learning Environment
e |tis everyone’s responsibility within our school to maintain a positive learning environment.
Staff should set guidelines for, model and insist upon a respectful environment for all and
students should uphold this.
e Guidelines for student behaviour for learning are outlined in our Behaviour for Learning
Policy. Guidelines for staff behaviour are outlined in our Staff Behaviour Policy.
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Quality Assurance

e We carry out regular Quality Assurance checks of standards of Teaching and Learning in
line with our Quality Assurance Policy.

Continuing Professional Development (CPD)
o All staff are expected to partake in and contribute to their own CPD. We aspire to provide all
staff appropriate and inspiring opportunities for CPD externally and internally.
e Staff are expected to engage in peer observation, feedback and professional conversations
as appropriate in order to develop their own practice.

Reviewed: January 2022
Next Review Date: September 2022
Person Responsible: Mrs Alice Hardwick, Deputy Headteacher



Appendix One: Home Learning Guidelines

At Bourne Community College we recognise the importance of out of class study to consolidate our students’ learning and develop their skills as
independent learners. All students are expected to participate in out of class learning either at home or in school through after school sessions
such as homework club.

Key Stage Three Homework

It is not the expectation that staff will mark every piece of homework. Feedback may be given in the form of self-assessment, peer-
assessment or feedback from an online platform.

Subjects will set one or a combination of the following:
o Specific weekly/fortnightly tasks — designed to consolidate the current learning and sometimes using an online learning platform.
o Integrated Learning Tasks — Half Termly projects designed to consolidate learning in the subject and encourage independent learning

Key Stage Four Homework

Subjects will set one or a combination of the following:
e Subject specific homework activities designed to consolidate the current learning.
o Continuation of tasks linked to subject specific coursework or assignments.
« Reuvision for forthcoming tests in preparation for formal examinations.

Setting of homework

Students should plan their own homework workload with guidance from school staff. All homework tasks will be recorded on Go4Schools and it
is the responsibility of the students to check this to ensure they meet deadlines. From here students may be directed to other platforms e.g.
Google classroom, MyMaths, Quizlet, Seneca etc.

Non-submission of homework

Non-submission of homework to be recorded on SIMS as Level 3 consequence — Not meeting homework expectations (5 behaviour points).
A weekly report will be run to identify which students have not completed homework from several curriculum areas. These students will be
notified to attend the Home Learning Support Club after school on Tuesday from 2.30-3.30pm.

Homework Rewards
Every half-term, students that have not received a Level 3 consequence - not meeting homework expectations will be automatically rewarded
with positive points. Individual staff may also record positive points for exceptional pieces of homework.




The following is a guideline for the amount of time students should be spending on each subject:

Curriculum |KS3 KS4

Area

English 30 minutes per week + 2 hours of AR reading (in & out of 1 hour per week.

school).

Maths 30-45 minutes per week. 1 hour per week.

Science 30 minutes per week. 1 hour per week.

Geography 30 minutes per fortnight. 1 hour per week.

History 30 minutes per fortnight. 1 hour per week.

Religious 30 minutes per fortnight. 1 hour per fortnight.

Education

Technology 30 minutes per week 1 hour per week.

Art 1 hour 30 minutes per week.

Physical 30 minutes to 1 hour per week.

Education

ICT 30 minutes per fortnight 1 hour per fortnight

Modern 30 minutes per fortnight. 1 hour per week

Foreign

Languages

Music One per half-term. 1 hour per week.

PSHE 3 x 30 minutes per half term.

Business 1 hour per fortnight

Studies

Computing 1 hour per week

Drama 30 mins to 1 hour a fortnight. This is also dependent on upcoming
rehearsals/performance exams which will require 1 hour at least a week
extra rehearsal.

Child 1 hour per fortnight

Development

Engineering 1 hour per fortnight




Appendix Two- High Expectations and Challenge: Our Teaching and Learning Charter

Teaching and Learning Charter

Behaviour

Ensure positive behaviour for learning by:

: Model r ful
Entry and Exit Protocols ] rtile ne;?eanud Model the attributes ofour Bourne Identity: Accepting, Achieving,
Ensure a calm and purposeful start to each lesson by: Iaenaguggi e Polite, Participating, Genuine, Protective, Supportive.
Ensure high standards of behaviour and safety on
Meet and the corridors and on entry into lessons. Promotes Remain calm and reiterate expectations. Ensure guidelines on
Greet a positive and welcoming start for all students. De-escalate student plans are followed where applicable. Model positive
language and explain steps to individuals.
Engages students in a meaningful activity straight
Engagement away, sets the high expectations for the lesson Use the school’s behaviour policy and ensure each step is made
activity and g’ets them thinking Warn, Move, clear to the student, with reasons why. Ensure all incidents are
Remove, Record recorded on SIMS. Notify LT immediately of any high-level
Take the register within the first five minutes and incidents.
Register inform the relevant Student Manager of any — - - -
unexplained absence Homework should be set in line with the Curriculum Area’s policy.
Homework All homework should be signposted from Go45Schools and should
Students do not leave until the teacher is satisfied support the in-class learning.
that the environment is ready for another class.
Formal exit | Students await dismissal by their teacher. 5 AIM | Promote Encourage students to demonstrate positive Habits of Mind and
high points should be awarded every lesson to responsibility for thinking skills; reference these in lessons and curriculum planning
every student who has engaged with learning. learning and engage in conversations about these where appropriate.

Pedagogy Principles for Every Lesson
Ensure highly effective learning by:

Progress Bars and Talking about
Learning

The key is that students can articulate their learning and where they are in their learning journey. It is helpful if the
progress bar is displayed throughout but it needs to be revisited and referenced regularly to check progress.

Daily Review

A recall activity should be planned in every lesson. Metacognitive studies show the more often information is recalled,
the more likely it is to become stored in long-term memory. Regular interleaving leads to effective lifelong learning.

Promote independent thought

Use a range of STEM Thinking Skills Strategies to promote independent thought for learning.

Teach to the top and
Scaffold/Model to Support

Every lesson should challenge students. Aim high and then support them to achieve. Break up learning into chunks &
provide structures as necessary to support with each chunk. Modelling should be used to show how an expert
approaches tasks and, where appropriate, commentary provided as to the thinking and metacognitive processes
involved. Modelling is used to lift the veil on hidden thinking, to demonstrate and break down step-by-step
procedures, to provide excellent examples for students to emulate

Promotion of Literacy

A range of strategies can be used to promote literacy: Reading aloud, Reciprocal Reading, Challenging poor oracy,
word maps, modelling terminology, full sentence answers, writing structures and frames.

Assess, Plan, Do, Review

As a result of knowledge of individual needs and AfL, appropriate and effective support and challenge intervention
should be designed and implemented, addressing misconceptions where necessary.




Principles for Every Lesson Promote Independent Thought

A balance of low-order and high-order questioning can be

At Bourne, we believe that every lesson counts. Our ® used to easily promote thinking. Questions can range from

principles are a set of ‘must haves’ for each lesson to checking knowledge recall and comprehension through to
analysis and evaluation. STEM Thinking Skills Strategies are

ensure our students’ learning is as effective as possible.

easily adapted to all subjects.

Daily Review
Recall of previously learnt knowledge and
skills strengthens our students’ long-term
memory. In order to truly learn something,
we need to connect it to existing
knowledge. The more students practise
recalling their learning, the stronger the
interconnections become.

Teach to the Top and Scaffold / Model to Support
We need to show our students what high aspiration and
expertise looks like. Students will learn more when they
receive step-by-step guidance from someone with more skills
in the subject they're learning than they would if they were
tackling it on their own. New information needs to be
presented in small chunks so that the working memory is not

overloaded.
Progress Bars and Talking about Learning

Progress bars outline the learning journey that students will

undertake in each lesson. They are helpful for teachers to Promotion of Literacy

plan activities which appropriately support what they Literacy is a stepping stone to allowing access to the

intend for students to learn. They are helpful for students curriculum. There are strong links between literacy

to understand what they are learning by doing each activity and academic attainment; it is everyone’s
and how each stage interconnects. responsibility to promote and teach literacy, in

particular disciplinary literacy for our subjects. We

Assess, Plan, Do, Review . . have a number of strategies which staff can use to
> support our students.

You need to know the individuals in your classroom and ‘ :
the support or challenge they require in order to achieve %
their potential and beyond. This should be planned for in

each lesson.
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Bourne

Daily Review- Metacognition

Daily Review and Starters

Low-stakes
quizzes

These can be done simply by giving a list of short-answer
questions. Challenge students and build their literacy
skills by asking them to write their answers in full
sentences.

Vocabulary-
focussed tasks

Give them a list of vocabulary to define. A word of
caution: if last lesson you taught them the meaning of a
word and in today’s review you’re asking them to put it
into a sentence, you may experience little success. This is
because putting the word into a sentence requires
different skills which you may not have taught yet. Don’t
ask them to deal with anything new in the review stage of
your lesson or their working memory may become
overloaded.

Brain dump!

Ask them to write down everything they can remember
on a topic you learnt last lesson.

Challenge grid

Create a grid of questions on a variety of topics you have
taught in the last year/stage. The questions all link to
prior learning but the ones worth the most points are
about topics that you taught the furthest ago.

Five-a-day
quizzes

Five questions based on topics you have studied. This can
be used as either a daily review task where all the
questions would be based around what you learned last
lesson or a more long-term review activity whereby each
question might relate to a different topic you have
studied over the year/stage.

Retrieval
clock

This is a more long-term reviewing tool after you have
taught information on a few inter-connected topics. Give
them a sheet divided into segments, like on a clock, each
segment of the clock has a different topic and they have a
few minutes per topic to write down everything they can
remember.
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.

working memory.

Conceptual information enters our

We retrieve it back into
our working memory
when we need it. The
more we retrieve it, the
better we become at
doing so. Therefore
recall is of paramount
importance if we want
our students to learn.

Working memory is finite and
there is limited space. This

. means things can quickly

#
#

disappear if they do not seem

-
pe

15 %, | important or are not given our
,-"§ \ | attention for long enough. It is
A + | therefore important that
i | information is presented in
/| small steps to allow
| ,’ processing of each step before

FORGOTTEN | moving on.

|

We process and “learn” this
information in order to store it in
our long-term memory. In our long-
term memory, information is
stored in schemata so it is easier to
store new information if we can
connect it to something we've
previously learned. The more
complex these webs of knowledge
become, the better we get at
making sense of new information




BEBTE Progress Bars and Talking about Learning

Rationale: Students need to know the context
of the activities they are doing in terms of their
learning and progress in order to help them
maintain and transfer skills.

Progress Bars

Are... Are not...
Used to clearly show About artificially
success/assessment

criteria and the purpose

of lessons and activities.

showing progress in 20
mins (!)

Acceptable to be used A list of activities for

over a series of lessons. | students to do.

Not of a fixed format. All, Most, Some.
Useful unless they are
visible to students,

Notgraded. referenced, explained
and expanded.

Able to focus on

developing a process. Geography

About providing
challenge and teaching
to the top.

English

visualise what Is going
on in a fictional text
extract

di

am able to track and

v

| am able to infer meaning
from an extract and give

reasons why an author might

shift narrative focus

1 am able to track
narrative shifts in focus
and form general
impressions of character
and setting.

1 will be able to describe
the factors that affect gas
pressure

Science

| can explain how
atmospheric pressure
changes with height

| can describe how
atmospheric pressure
changes with height

Maths Food Tech “To understand how steam
i makes products rise
I Venn dagrams
¥ To embed learning about
S T can L\G»)b NS sl o uenn Cha-aft\*‘ m:n “d: ral-lng:ymm by
i making choux past

ol cann dass )s) Yo S O

Ol T comn e & e "r.'vmlm:»\_, |‘®W\

:
?é =Unuersal et

Explainwhy different styles of
maps are needed / useful in
erent situations

Wea sy O \JM/‘W

[ vTo recap how gases help

TAceredoen N mixtures rise

Describe a variety of maps
and their main features

Name at least 2 types of map

| ¥To learn how steam can act ‘
as a raising agent

What Am | Learning?

Innovartion

Progress bars are the first step to students
understanding what they are learning. Teachers
will need to explain the relevance and the
context of what they are learning through the
AIM questions.

Why am [] learning this?

Mlettivartion
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BEBII\E Promote High Level Independent Thought

THE 6 TYPES OF

SOCRATIC QUESTIDNS

label name state
1 locate recall ol
match spell underfine Socratic questions can be used in influencing, 1
. . - nowledae memarize coaching to stimulate critical thinking
Questioning Techniques S : ———
?
St ! e ! CLARIFYING THINKING &
3 and recail o ? What is 7
No hands up or Ca"lng out. Ask information » UNDERSTANDING
Cold Call everyone then select who e g
answers (targeted). Remember 2 i) L,W"‘"""“ e e el s e sasai Gl o sl
wait time: at least 5 seconds! Comprehension el H - —
Re-tell In your own words, What differences exist between ? CHALLE“GING
If students get an answer wrong [FELLEE wasemineso 7 Can you wre a bre outine? ASSUMPTIONS
o Ot ont or don’t know, go back to them [ g e
P to check that they now know poshinay s
J how
the answer. as i Ranty. w2
conclude draw make state a rule or principle EXAM'NING EVIDE"CE &
Ask a selection of students to FORBT st o e RATIONALE
Howis ___ anexampleof ___? Do you know of another instance where __? ¥hy do you say that?
Check for relay back what they have : How:s_n_b«dw_? Could this have happenedin ___? How doyou know?
Understanding | understood about the question Whyls ___ siificant? s S
under discussion. i — — —
g categorize debate aferentoe infr CONSIDERING ALTERNATIVE
Make each question and answer classity deduct dssect speciy PERSPECTIVES
Probing exchange a mini dialogue, — SRR S e s
. - - What are the parts or features of ? How does fcontrastwith 7 What is her side of the argument?
Questiolng | | probing to explorebiudents’ Costy_crdoge . W evier o7 DA ——
understanding. . b :
Allocate talk partners, set a g?ﬂgﬁ%ﬂ‘&ﬁ?‘“"n"s
Think, Pair, question with a time limit, ask o —_— vl R i
Share students to think, then discuss, S gy a3 oaie i —y -
then report baCk. :,:::n mmu ::::"i:‘ wrde What does our experience tell us will happen?
Accept students’ first half- Wt woyou g o _? mmmsm:msmu_? META QUESTIONS
: g can you a - might happen if you combined _
Say it Again formed responses but then help How would you createdesignanewn 2 witn___? P ——
Better them to reframe a better, more N ke e G
“ m What else might  ask?
complete response. 6 jothy et
: 3 — Bacht m" w Ask a large number of questions and check
Use. techniguesfike mn:u g 5 s ) p the responses of all students: Questions
Whole Class Whlt'Eboa.rds or ABCD flngers to 0;;‘:;’:]':9 %’:’:;‘y;‘u‘;mmiﬂ:m :::"mmm*"&t&:, help students practice new information
Response provide simultaneous responses |[ETIRSEE vinatis most imporan? AL COMMIR WO, Y00 54 1 et} and connect new material to their prior
from a whole class. D learning.” (Rosenshine)

13



Bourne

Teach to the Top and Scaffold / Model to Support

The I-stage involves the teacher demonstrating to the class how to perform a task or procedure. This could bea | "+ W

‘live-model’ — when the teacher demonstrates and talks their students through a new procedure. In the We-
stage, teachers and students collaborate on a second example, usually through questioning and dialogue. The
You—-stage involves independent practice. This might be a partially completed problem or task — perhaps they are
given sentence starters or some of the steps are already done for them. Another approach is to ensure that the
original model or worked example remains visible. At this stage, the teacher might be quietly intervening with
students who need extra support; moving towards withdrawing some level of support, rather than removing
altogether. Eventually, the students will independently practice with targeted support provided as necessary.

Used to support students with extended pieces of writing on a specific topic. They can be added as additional
support on top of a writing structure, guiding students through the structure but making it specific to the task
you’'ve set.

Use high level responses to challenge students. Use comparative modelling - de-constructing or comparing
expert or worked examples. Remember that modelling sets a benchmark for excellence; it is all about providing
a target for students to aspire to. As a rule, don’t model what not to do — it can be confusing, especially for

students with processing or attention challenges. = gc%, %
c B
Plan on remodelling again. And again. And again... o Kot | Cadiakae
No matter how well we model something, many students will need a reminder sometime soon. We ‘('\95 s
need to be ready to remodel, perhaps in an abbreviated session, in the next few days/weeks/months .ricar,).x:.\...y»
... to make sure everyone remembers what to do! b u";t:‘\
e hous
Dependence Heavy guidance Light g dance Independ Y @\.
Teacher explains Teacher leads Students are doing Students work Students fluendy e "
nd models new practice through | cognitive work on | with and apply new manipulate Pre-pl'epal'ed mOdeIS' W
content. Students questioning, their own with knowledge for an Imowled ge and .
are predominantly discussion and regular teacher | extended period of skills dissected with students Trcos Asan Sigeis
Iislminlg' wakching pports Cogritive | feedback and fewer | time without the lmiel-.-ndemly by =
R | e wae | T | At ok | e eitens | [ St s . e e chrce . ‘E_M.,\ sokiy
hes mow been P R T “Lcotch sight of these discarded srops, o dirty T: : . ¥
L s ane
passed to the ted into 15 Interesting because we learm B
student e hdbon Mm;—"““ M S o S\ 4
T T ey .
e e St e sh o e o b
% Y37y
bpealeoe ! Jisaa edspesbesne = = O s P Beades)

(Making Every Lesson Count)

true?
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=olll{al=' Promotion of Literacy

\,qo‘ 6‘1\1‘@

Draw a
picture to
remind
you of the
word

Use the
word in a
sentence

B U G S

Box Underline Glance Scribble
command words key words atthe marks  mini rough plan
F
Predict R,
What do you think this text is going to be about? Why? Reﬁp%
/

Clarify ea”fne
Clarify important vocab before reading the text or as they read.
Question
Ask rigorous & relevant questions in order to scaffold students doing the same.
Summarise
What is implied? Summarise key ideas, rephrase, connect to prior knowledge.

Strategies to Support Literacy

This is a simple guided reading strategy which takes very little planning. It supports students’ comprehension of any piece of text

disciplinary literacy

g Reciprocal reading they read. It is done in the form of a dialogue with the following structure: Predict, Clarify, Question, Summarise.
5 Read rich texts Create opportunities to add rich texts into your teaching to support learning. Read these aloud with students, modelling how an
expert in the subject reads subject specific texts and reads for a range of purposes.
Explicit Vocabulary | Model and explain how to use the vocabulary in sentences; use the vocabulary to talk about concrete examples that students
= Instruction will already know; use dual coding; ensure frequent exposure and use to accumulate the vocabulary knowledge over time.
[1-}
3 Word maps These are a whole-school approach to teaching terminology, particularly tier two/three. They allow for dual coding, and give
§ P students a deeper understanding of the terminology beyond the definition.
> Modelling Make regular use of key terminology and explain how and why you have used it. When modelling higher-level vocabulary, pause

to check understanding of the terminology in the context in which you have used it.

Oracy

Challenge poor oracy

When students contribute to discussion, ask them to rephrase contributions which are poorly articulated. If they struggle, model
it to the class or ask another student to rephrase. Ask them to think of alternative words or rephrase using a specific word/term.

Full sentence

Insist that students use full sentences when answering questions and use questioning to support them in adding the required

answers detail.
g Writing structures Students need explicit teaching of how to write as an expert in your subject. BUGS is our whole-school approach to extended
g e writing but each department has developed their own support framework for writing extended responses.
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SoMLS  Assess, Plan, Do, Review: A Diagnostic Approach e e o T R R AR
« unwinding of the double helix
Stfﬂt!!i!itﬂsu pﬂl‘taniiglﬂ Hilil . ﬂ n rn i Ih | « breakage of hydrogen bonds between complementary bases in the polynucleotide strands }
P Whole Class Feedback Sheet e
PiXL produce lots of these. They can be used to O EEm i ——— ~paining
PLCs support self/peer assessment, or as a quick way of |Iides
visually reviewing your students’ progress in a topic. , Jlon
0 B [orgel Ovcopator ol Guckly fed ack 790 & Diphdn Tnac) fovirond AchonTo Qrard [
Whole-class Easily used to review your whole-class and ensure '
Feedback sheets | you meet individual needs after an assessment
Read the one- Ensure you have planned for the needs outlined in | Speciic Ulsracy Numeracy 8 resdbackioop
page profiles these which are produced by the SEN team. |5'

Developmental Marking
DP should be clearly marked by the teacher in RED pen. (This stands for development point

A minimum of one clear actionable developmental point should be given to the students linked to the
learning taking place in the lesson. This should also be done in RED pen.

Students to develop their work in GREEN pen. This can be done in class or as homework. The students
should feedback immediately after the feedback has been given.

Curriculum areas have adapted
different approaches to this to
ensure it is meaningful, manageable
and motivatingin all subjects.
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